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Newcomers to the United States are a highly heterogeneous 
group with different needs. While some newcomers adjust to 

newcomer students and their families are also learning how 
to adjust to an education system and language that typically 
differs from their prior experiences. This chapter of the 

the school community. 

the term newcomers refers to K-12 students born outside 
the United States who have arrived in the country in the 
last three years and are still learning English. The term newcomer families refers to the families or guardians 

Some 
newcomers 

U.S. schools are essential civic institutions for welcoming all types of newcomers to the United States and can 

lead to hostility and discrimination. School and district leaders have the important responsibility of countering 

welcoming environment for newcomers. One 

is understanding immigration patterns in our 
nation as a whole and how those patterns are 
realized in the local context. 

2015 remains relatively stable.1

country of origin of the largest percentage of 
immigrants in the United States was Mexico (24 
percent); India was the second largest country 
of origin (6 percent).  
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Figure 1.1. Top 10 Immigrant Origin Countries 2019

The age of immigrants tends to skew older when compared to U.S. native-born persons.2
3 

Immigration and English acquisition. 
4 

Immigrants accounted for 81 percent of the country’s 25.6 million LEP individuals. Among immigrant LEP 

spoken by students born outside the United States. 

2

3  1-year estimates-public use microdata sample. 
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Common reasons for migration.
to the United States have arrived from war-torn or politically unstable countries. Many immigrants arrive in 
the United States for economic opportunities. Immigrants have also arrived under less dire circumstances. 

5

Refugees. 

Afghanistan.6

all refugees in 2018. (See Chapter 3 for further information.)

beliefs. 

communities should embrace their cultural and linguistic assets to engage and empower families.

support newcomers 

Districts can also incentivize the maintenance of the home language and culture. One type of incentive is 
the 

also offer courses such as Spanish for heritage language speakers and ensure that heritage language speakers 
receive academic credit for their bilingualism and biliteracy skills. A heritage language is the language a person 

It is important to note that refugee students and their families may have different experiences and needs from 

the need to seek refuge in the United States. Educators should consider the individual characteristics and 
experiences of refugee students in order to determine the appropriate instructional match and provide the 

while others may not have received prior academic instruction in English. Some refugee students will have 

5 1-year estimates-public use microdata sample.
6  Immigration data and statistics. https://www.dhs.gov/immigration-statistics

Research in brief: Engaging and empowering diverse and underserved families in 
schools.
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supports for refugee students. It’s important to understand not only the hardships and challenges that refugee 

assets. 

establishing the following:

1. A welcoming environment (Chapter 2)

2. Social and emotional development to be successful in school and beyond (Chapter 3)

3. High-quality programs designed to meet the academic and language development needs of newcomer 
students (Chapter 4)

4. Family partnerships that encourage and support engagement in education (Chapter 5)

necessary foundation to thrive both socially and emotionally and to achieve academic success.
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assumptions about newcomers; and to identify ways to support such students.8 

 

 

 1 hour

 
demographics of newcomers in the area. 

 

facilitators may want to address the length of time some newcomers may need to acquire academic 

please review the resources found at the end of this chapter.

 Note-
Taker Matrix (one for each participant).

STEP ACTION

Have participants sit in groups of four per table.  This group is known as the base group. Have the participants 
then count off by 4s (1-2-3-4) to determine which of the four learning groups they will be in.

consider forming two learning groups per number to create smaller groups in which discussion will be more 
easily facilitated.

Participants read their assigned vignette silently and consider the questions at the bottom of the page. They 

8 Jigsaw to learn more about the about the jigsaw technique as a cooperative learning strategy and to learn more 
about its research base.
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STEP ACTION

Participants discuss the reading and their responses to the questions with others in their learning group.

and add notes to the empty cells in their copy of the matrix.

Facilitate a group discussion by asking the following questions:
 How were the vignettes similar to things you’ve seen in our school? How were they different? 
 What new ideas or insights did you gain during this activity?
 What are the implications for practice?
 What do you think you might try or do differently in your classroom as a result of this activity?
 What do you think we as a school might try or do differently?
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A common practice to monitor and understand student progress is 
to shadow a student throughout the instructional day and analyze a 
student’s response to in class scaffolds and supports. This process can be 
useful when analyzing services for newcomer students.

products have been differentiated to provide appropriate accommodations for the 
newcomer student. Feedback can be provided for instructional staff; additional or alternate resources can 
be recommended; and accommodations can be highlighted and modeled in order to ensure that newcomer 
students can access content and demonstrate their learning progress in ways that recognize their language 

 Shadowing observation protocols

 Shadowing article

 
and next steps.

 Gather sample shadowing observation protocols (see below).

 Ask observers to read about shadowing before joining the professional learning session in order to 
receive an overview of what newcomer shadowing generally entails. 

 Decide what focal features of instruction and/or the classroom environment that the observers will 

want to create your own based upon the needs of your school and learners.

1. Form a small team of educators (no more than four) to conduct the shadowing.

2. 
questions.

3. 
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4. Notify the families and newcomers that the team will be shadowing newcomer students at the school. 
Consider sharing the protocol once it is created. 

5. 

of academic language used with the newcomer and the type of academic language the newcomer uses in 

Observation Protocol on page 25 of this toolkit).

6. 

the team noted on the protocol and guide observers to see the difference between descriptive rather than 

able to use the protocol reliably.

Notify teachers of the newcomers when the team will visit and why they are visiting. Stress that the 
team is not watching the teacher but rather the student. Consider keeping anonymous the identity of the 

1. 

2. Have the team convene outside the teacher’s room at the agreed-upon time and when the team enters 

behavior.

3. The team records notes on their observation protocol.

1. 
trends or patterns while the observation is fresh in their memory.

2. Have the entire observation team meet to share their notes. Identify a process that works for the team to 

to identify different themes; collect positive aspects of the observation; and then move to problematic 
observations and/or opportunities for improvement).

3. 
prevalent in the data.  
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Date:

Time:

Student:

Observations of Student Observations of Teacher
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The resources below have been selected based on the following criteria: 

 

 

 

National Center on Safe Supportive Learning Environments. (n.d.). School climate improvement: Resource 
package. https://safesupportivelearning.ed.gov/scirp/about

prevent bullying. 

National Clearinghouse for English Language Acquisition. (n.d.). English learner family toolkit. U.S. Department 
https://ncela.ed.gov/family-toolkit

The biennial report to Congress on the implementation of the Title III State 
Formula Grant Program: School years 2018–2020. U.S. Department of Education. https://ncela.ed.gov/biennial-
reports-on-title-iii-state-formula-grants 

English 


